Challenge | Inspire | Empower

‘Roots to Grow and Wings to Fly’

l

Qatar Academy Sidra Assessment Practices and
Protocols

Authorised by the International Baccalaureate to offer the Primary Years, Middle Years and Diploma Programmes.
Accredited by the Council of International Schools and New England Association of Schools and Colleges.

1

Challenge | Inspire | Empower

‘Roots to Grow and Wings to Fly’

Table of Contents
Content Review

1

Table of Contents

2

Belief Statement

3

Essential Agreements

4

Assessment for Learning

4

Early Learners & Primary Years Programme Practices

9

Early Years (Preschool 3 & Preschool 4)

9

Kindergarten-Grade 1

10

Grade 2-5

10

Data recording timelines Early Years - Grade One

15

Data recording timelines G2-5

16

Reporting of Assessment Data

17

Middle Years Programme Practices

19

Diploma Programme Practices

26

Definition of Terms

32

Work Cited
Document Review

33

Content Review
Date

Action

Who

Outcomes

May 2019

Created

LTC

Document went to SLDT for final
approval

May 29, 2019

Approval

SLDT

Approved

March 2020

Reviewed

SLDT

May 2020

Authorised by the International Baccalaureate to offer the Primary Years, Middle Years and Diploma Programmes.
Accredited by the Council of International Schools and New England Association of Schools and Colleges.

2

Challenge | Inspire | Empower

‘Roots to Grow and Wings to Fly’

Vision (Our Aspiration)
We are Leading Learning to ensure QA Sidra graduates are kind responsible citizens who achieve their
academic and personal potential to live meaningful lives in service of the wellbeing of humanity.

QA Sidra Purpose Statement (Our Why)
Roots to grow and wings to fly - In a dynamic world, we must challenge learners of today to inspire
them to be the change-makers of tomorrow. We believe there is a leader in everyone so we empower
our learners with strong skills and a sense of self for a life filled with opportunity and meaning.
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IB Learner Profile
As IB learners we strive to be:

In a dynamic world, we must
challenge learners of today to
inspire them to be the
change-makers of tomorrow. We
believe there is a leader in everyone
so we empower our learners with
strong skills and a sense of self for a
life filled with opportunity and
meaning.

The aim of all IB programmes is to
develop internationally minded
people who, recognising their
common humanity and shared
guardianship of the planet, help
create a better and more
Peaceful world

Communicators

Reflective

Inquirers

Balanced

Open-minded

Caring

Principled

Knowledgeable

Risk-takers

Thinkers
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The learner profile in action: Assessment
Learner Profile

Strategic plan

Attributes

QA Sidra believes;

QA Sidra assessment develops
conceptual understanding, exploring
knowledge across a range of
disciplines. It engages learners with
issues and ideas that have local and
global significance

Assessment is an ongoing process of
gathering, analysing, reflecting and acting
on evidence of student learning to inform
both learning and teaching.

QA Sidra Assessment for learning
supports learners to express
themselves confidently and creatively
in more than one language and in
many ways. We collaborate
effectively, listening carefully to the
perspectives of other individuals and
groups.

Our assessment expectations are
transparent, clearly communicated with
all stakeholders and used to indicate
achievement levels.

QA Sidra assessment uses critical and
creative thinking skills to analyse and
take action on complex problems. We
exercise initiative in taking
responsible action on complex
problems. We exercise initiative in
making reasoned, ethical decisions.

Assessment challenges students to engage
in complex critical and creative thinking
skills and to develop conceptual
understanding, in doing so students will
make sense of the world around them.

QA Sidra’s assessment challenges
learners to thoughtfully consider the
world and our own ideas and
experience. We work to understand
our strengths and weaknesses in
order to support our learning and
personal development.

Our students are supported to be actively
engaged in self-assessing and reflecting
on their learning; acting on feedback from
multiple sources to identify their next
steps in learning

Students are challenged through their
assessments to demonstrate knowledge,
understanding and skills developed
through varied conceptual inquiries.

Knowledgeable

Communicator

Thinker

Designing assessment is a collaborative
process involving communication
between teachers and students assuring
the development of the skills and
dispositions of transdisciplinary learners
are achieved and grounded in real-world
contexts

Effective assessment uses a variety of
proven strategies, is differentiated for
different learning abilities and language
acquisition

Reflective
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Principles of Assessment at QA Sidra.
Student Engagement: We know that when students are engaged they learn more. Assessment for learning engages students in the process
of learning. (We) recognise that student motivation, engagement and self-belief can drive student achievement – and vice versa (OECD 2013)
Learning experiences: are structured as inquiries, are universally designed, adaptive and feedback is embedded, continuous and immediate.
When students achieve success, their self-esteem lifts and they become more engaged, which leads to even better performance.
Competence breeds self-esteem and confidence, which in turn breeds greater competence. (Brophy 2013)
Assessment for Learning is an ongoing process that challenges students to build metacognitive skills to become self-regulated learners. We
believe student engagement may be meaningfully incorporated into assessment tasks so that all students are more fully engaged and
motivated to demonstrate their understanding.

1.1 Assessment as learning.
Assessment can be used for a variety of different purposes. The intended purpose for a given assessment will have a major impact on how it
is designed. Traditionally, there have been two broad reasons for doing assessment: formative and summative.
For formative assessment, the aim is to provide detailed feedback to teachers and their students on the nature of students’ strengths and
weaknesses, and to help develop their capabilities. Types of assessment such as direct interaction, for example a discussion, between
teacher and student.
Vygotsky (1962) describes the teacher as being seen as a supporter rather than a director of learning and so should make use of assessment
tasks and instruments that help the student work in what he refers to as the “zone of proximal development”. This is the range of
achievement between what the student can do on their own, and what the student can do with the support of the teacher.
This concept of the notion of “scaffolding” was formed by Wood et al (1976), where the teacher provides the scaffold for the construction of
learning but only the student can do the constructing. The intention of the teacher must be to set formative assessments that are at just the
right level of challenge for the student, and to keep adjusting that level as the student progresses.
In contrast, summative assessment focuses on measuring what the candidate can do, typically to demonstrate the completion of
(learning)/or readiness to progress to the next stage of education. While formative assessment is interested in why a student does
something, summative assessment wants to know whether they did the correct thing. While this may seem less useful than the why
question, consider the different purpose of summative assessment, which is to make a judgment about the candidate, not to inform future
teaching
ASSESSMENT PRINCIPLES AND PRACTICES—QUALITY ASSESSMENTS IN A DIGITAL AGE
Resources.ibo.org. N. p., 2019. Web. 30 Oct. 2019.

QAS Assessment Essential Agreements
Assessment is used as a tool for engagement in learning
Assessment is informed and adapted by ascertaining prior knowledge, using the available data and through observation
of students.
Assessment is collaboratively planned with teaching teams and co-constructed with students
Assessment aligns with programme objectives and has clear and detailed clarifications
Student feedback is timely and continuous
Development is communicated in class, every class and via MB/Seesaw and QAS semester and yearly reports.

2.1 Assessment across the IB continuum of learning at QA Sidra.
PYP

MYP

DP

Assessment is an ongoing process of

Assessment aims to support student

Assessment plays a crucial role in
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gathering, analysing, reflecting and acting
on evidence of student learning in form
teaching

learning by providing feedback on the
learning process

supporting learning as well as measuring
learning.

Assessment involves teachers and students
collaborating to monitor, document,
measure, report and adjust learning.

Assessment informs, enhances and
improves the teaching process

Assessment data informs assessment.It is
criterion related and derived from the
course aims and objectives..

Students actively engage in assessing and
reflecting on their own learning, acting on
feedback form peers and teachers to feed
forward to the next steps of learning

Assessment provides an opportunity for
students to exhibit transfer of skills across
disciplines, such as in the PP and ID units

Formative assessment and teacher
feedback is a tool or process that teachers
use to improve learning

Fostering an assessment culture involves
the development of assessment capability
among all members of the learning
community

Assessment promotes positive student
attitudes towards learning

Formative assessment is a tool or process
that improves student learning.

Learning goals and success criteria are
co-constructed and clearly communicated.

Assessment promotes a deep
understanding of subject content by
supporting students in their inquiries set in
real world contexts

Both learning outcomes and learning
process are assessed

Assessment promotes the development of
critical and creative thinking skills

Assessment design is both backward and
forward looking.

Assessment reflects the international
mindedness of the programme by allowing
assessments to be set in a variety of
cultural and linguistic contexts

Assessment is differentiated to support
individual learning goals

Assessment is differentiated to support
individual learning goals

Student self assessment improves both self
confidence and motivation. It is supported
by the teacher.

Assessment is differentiated to support
individual learning goals

Assessment supports the holistic nature of
the programme by including its model
principles that take into account of the
development of the whole student
PYP Learning and Teaching, IBO. 2018
2

MYP From Principles into practice, IBO, 2015

DP From Principles into practice, IBO, 2015
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2.2 Inquiry and Assessment for Learning

Adapted
model K.Murdoch (2020)

2.3Primary Years Programme Practices
Assessment is used as a
tool for engagement in
learning

Assessment as learning in the PYP supports a child's natural curiosity and in turn supports voice,
choice and ownership of their learning.

Assessment is informed
and adapted by
ascertaining prior
knowledge, using the
available data and
through observation of
students.

Initial assessment data is:
Established for each child through a conversation with parents at the start of the school year to;
Understanding the children’s home life, habits, routines, and outside school social
○
behaviours supplies the teacher with fundamental knowledge to guide and assist a
smooth transition to school for new and returning students.

“Students as they are increasingly posed with problems relating to themselves in the world and with
the world, will feel increasingly challenged and obliged to respond to that challenge” (Freire 2005)

First assessments are collaboratively analysed. The data informs grouping, teaching and learning
strategies and to target areas for growth.
Continuous assessment data is:
Collected primarily through teachers’ shared observations
On the achievement of Unit of Inquiry understandings while covering all subject areas
●
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Developmental milestones met (tracked on a continuum of learning)
Dispositions to learning of each child
Developing their understandings and identity as a learner
Demonstrating student agency and dialogue
Demonstrating their ability to function competently in multiple contexts
Appropriating bits of knowledge and learning dispositions in a range of increasingly complex
ways
The following range of assessment data is collected and analyzed to inform teaching and learning:
Work samples
●
Structured observations
●
Conferencing
●
Performance tasks
●
Digital Portfolios which can include pictures, sound files and videos.
●
Student/teacher conferences, Three-way conferences and Student Led Conferences
●
Progress and Semester Reports
●
Measures of Academic Progress (MAP) online assessment*
●
Rubrics self-assessment strategies
●
Summative assessments
●
PM Benchmark data*
●
AIMS Math data*
●
Please refer to Appendix 1
●
●
●
●
●
●

Assessment is
collaboratively planned
with teaching teams
and co-constructed
with students

Assessment is a key element of collaborative planning.
Collaboration supports;
The development of desired knowledge, conceptual understanding and skills.
●
Designed to be holistically focused so that they give an opportunity to understand
●
attainment
Consideration of the following questions is critical when planning assessments:
●
●
●
●
●
●
●
●
●

What learning goals will be achieved?
How can I involve students in the assessment design?
How could students engage in dialogues with teachers about the development of learner
attributes?
What data or evidence should be gathered?
What tools or strategies should be used to gather data?
How will the evidence be monitored, documented and measured?
How could students be asked to evidence any additional learning?
How will the results be shared with feedback to the student?
How will the results be used to inform the next steps in learning and teaching
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Assessment aligns with
programme objectives
and has clear and
detailed clarifications

Early Years-Assessments reflect the school’s philosophy to embrace free flow learning therefore, play
is the vehicle for assessing, planning, and learning and are based on observed developmental needs of
progression.
In alignment with the PYP curriculum framework
●
The focus of assessment in Early Years is to monitor and document students’ learning
●
against individual developmental milestones.
To celebrate achievements at times that are pertinent to individuals.
●
Grades 1-5-Assessment is an ongoing conversation that not only informs what learners know,
understand and can do, it also gives valuable information on where learners are moving to.
Assessment is ongoing and a part of the daily routine and assessment enables teachers to plan and
organise appropriate learning engagements to:
Meet the children's learning needs
●
Identify next steps for individual learners as well as groups of children
●
Cater to different learning styles
●
Attempt to identify levels of understanding
●
As a part of the teaching and learning process effective assessment can be characterised,
●
but not limited to the following:
Aligns with intended learning outcomes
●
Takes on various forms
●
Authentically linked
●
Collaborative
●
Interactive
●
Developmental
●
Is feedback and feedforward focused
●

Student feedback is
timely and continuous

Early Years-Assessment information is shared through the form of ‘learning stories’. Learning stories
are captions of our early learner’s days, showing them engaged in a process of learning in which they
are
Developing their understandings and identity as a learner
●
Demonstrating student agency and dialogue
●
Demonstrating their ability to function competently in multiple contexts
●
Appropriating knowledge and learning dispositions in a range of increasingly complex ways
●
Grade 1-5-Effective teacher feedback offers opportunities for reflection and action. It encourages
learning adjustment, promotes continuous improvement and celebrates success. Research recognises
that effective feedback is most apparent when it is part of the teaching and learning cycle, therefore
every piece of work that a learner produces should have an element of feedback that supports action
or reflection on the learners behalf (Williams, 2012).
In order to build the assessment capability of learners, teachers should ensure that learners are able
to recognise when they are being given feedback and can identify how this feedback is helping them
to reflect and progress.
In order to facilitate effective feedback teachers are expected to ensure that learners receive
feedback on a developmentally appropriate and consistent basis.
Feedback may, but should not be restricted to the following forms:
Written
●
Verbal
●
Peer
●
Individual
●
Small group
●
Whole class
●

Development is
communicated in class,
every class and via
MB/Seesaw and QAS
semester and yearly

Early Years-The medium used for sharing these insights is Seesaw. At the end of each school year
evidence of learning is marked by the teachers against a developmental continuum of learning. This
continuum transitions with the child through their time at QA Sidra.
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reports

Grades 1-5-Recording and reporting of assessment data informs and evidences a learner’s growth and
achievement over time. Teachers are expected to maintain accurate assessment records of learners.
These can be stored either electronically or through paper methods. Assessment data may take the
form of, but is not limited to:
Observational notes
●
Anecdotal notes
●
Learning stories
●
Comments
●
Test scores
●
Rubrics scores
●
Seesaw posts
●
Skill-based snapshots
●
Self and peer reflections
●
Primary Reporting
October

December

Quarter One Progress Report

Semester One Report Card

January

March
May

Parent -teacher conferences: (parents
and teacher)

Three-way Conferences: (parents,
student and teacher)
Quarter Three Progress Report

Semester Two Report Card

Student Led Conferences: (student and
the parent)

2.4 Middle Years Programme Practices
Assessment is used as a
tool for engagement in
learning

Assessment in the MYP promotes a positive student attitude towards learning. It reflects the diversity of
our students by including a variety of cultural and linguistic contexts set in real-world situations;
exploring and making sense of their world.

Assessment is informed
and adapted by
ascertaining prior
knowledge, using the
available data and through
observation of students.

Analysing Assessment Data
A range of assessment data is analysed to inform teaching and learning.
Measures of Academic Progress (MAP)
●
Formative assessments
●
Summative assessments
●
Assessment tasks are differentiated in order to address the diverse learning needs of all students. This
includes students with Individual Accelerated Learning Plan (IALP), Individual Learning Plan (ILP) and
English as an Additional Language (EAL) considerations.

Assessment is
collaboratively planned
with teaching teams and
co-constructed with
students

Teachers:
Collaboratively plan common summative assessments for the same grade level in each subject
●
group prior to commencing a unit of inquiry. Formative assessments may vary.
Purposefully plan regular opportunities for self-assessment and peer assessment throughout a
●
unit of inquiry.
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●

Where there is more than one subject teacher, internal moderation takes place to ensure
consistency of marking in accordance with the published lB marking criteria.

Students;
Engage in self and peer reflection against selected objectives/criteria.
●
Reflect on feedback against selected objectives/criteria and define key strategies for
●
improvement.
Provide feedback for teachers on assessment tasks
●
Assessment aligns with
programme objectives and
has clear and detailed
clarifications

All summative assessment tasks are assessed against selected subject objectives and their criteria.
Formative assessment explicitly develops Approaches to Learning skills that will support success in the
summative task. All tasks will have feedback provided for students.
Summative Assessments are accompanied by:
An assessment task sheet - including unit concepts, statement of inquiry, objectives,
●
instructions, conditions and due dates.
Assessment criteria is explained by task-specific clarifications.
●
Due dates for assessments are set with the following aims in mind:
To give students sufficient time to satisfactorily complete the assessments
●
To spread the assessment load for students as much as possible therefore considering the
●
work assigned on ManageBac and coordinate assessment due dates for each grade level.
Feedback on summative tasks is documented on Managebac. Please refer to the QAS Managebac
Protocols for QAS assessment feedback access for Students and Parents.
Achievement Levels- Alignment with MYP Practices
All achievement levels awarded to students are based on criteria that assess the MYP subject
●
objectives.
All achievement levels awarded are determined from an evidence-based evaluation of
●
individual work against the criteria.
Teachers determine which level best represents the student’s level of achievement for each
●
criterion.
Assessment of student understanding at each semester reporting cycle is based on the whole
●
course and not only on individual components of the students understanding and is a
‘best-fit’* judgement.
If there is insufficient evidence submitted by the student to make a legitimate best-fit
●
judgement for a criterion during the reporting cycle, the report will have a N/A recorded.
Repeated late work, non-submission or absence is reflected in the report comments but all
students will be required to attempt assessment tasks set.
*Please refer to Definitions in Appendix 3

Student feedback is
timely and continuous

Formative Assessments are explicitly developing Approaches to Learning skills and need timely feedback
in class by the teachers, peers or self assessment.
Summative assessments;
Teachers:
Provide students with written feedback (current level of achievement and areas for
●
improvement) against selected criteria.
Ensure written feedback and achievement levels are communicated in a timely manner (7-10
●
working days up to 30 students, 10-12 working days for 31+ students) on Managebac and as a
discussion in class.
Students:
Engage in self and peer reflection against criteria.
●
Reflect upon feedback against selected criteria and define key strategies for improvement.
●
Appeals
Students may appeal a grade awarded. In the first instance the student should discuss the matter with
the teacher concerned. If the student is not satisfied with the decision, they may discuss this concern
with the MYP Coordinator.
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Development is
communicated in class,
every class and via
MB/Seesaw and QASidra
semester and yearly
reports

Teachers are responsible for monitoring and documenting development of students learning
This is a continuous discussion with students
●
It is informed by data
●
It is documented on Managebac and in semester reports
●
Students are responsible for:
Seeking support when there is confusion or lack of understanding of the task from the teacher
●
or support teachers.
Reflect on feedback and develop personal learning goals
●
Parents are responsible for:
Checking ManageBac consistently to support their child in their development as a learner.
●
Reporting of Assessment.
Interim reports are shared with parents midway through each semester. These reports contain ATL
achievement and comments.
Progress reports are shared with parents at the end of semester one and the end of the academic year.
These reports contain academic achievement grades and comments on progress, Learner Profile
attributes and ATL skills.
Assessment expectations for teachers;
Semester 1 Report - at least one summative judgement for each assessment criteria. Exceptions to be
discussed with MYPC.
Semester 2 Report - at least two summative judgements for each assessment criteria are used to
determine the ‘best-fit’ judgement for each criteria.
MYP Attainment level descriptors (Appendix 3)

2.5 QA Sidra MYP Assessment Academic integrity expectations
For further details please refer to- Academic Integrity Practices and Protocols
Submission of
assessments

Assessment deadlines should be on a
day that a teacher sees that class to
allow the teacher to remind students
to meet the deadline

All assigned assessment tasks are expected to be
attempted. And the majority of the task is to be
completed in class.
In case the above has not been followed, teachers
should apply the meeting deadlines protocol:
The teacher checks ManageBac at the deadline and
emails to remind specific students to upload their
assessment if not submitted.
After 1 day, the teacher checks again and emails the
student and the parent if still not submitted, giving a
final deadline. Students will be supported to
complete all assessment tasks.

Acknowledging
sources/Referencing

Teachers will explicitly teach and
model academic integrity skills
ensuring that TurnitIn.com is
activated in the ManageBac Dropbox,
where appropriate.

Students are responsible for:
Completing and submitting assessment on the due
date and time specified and in the format requested
by the teacher.
Apply strategies to request feedback or request for
an extension.
Ensuring that they submit work that is academically
honest. Refer to QA Sidra Academic Integrity
Practices & Protocols.
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Extenuating
Circumstances

By following the Submission of
Assessments / Deadlines protocols
non-submission is not an option. In
this instance the case will be referred
to the MYPC who will provide
support.

Absence/extension
Students (cc-Parents) should email the teacher to
inform of the reason for an extension request before
the due date. Extensions will not be given for family
vacations or when the assessment has been carried
out in prior lessons
Parents may;
Communicate directly with teachers or counselors
any concerns related to learning or family
circumstances or provide a Doctors certificate.
If a student is not able to attend an examination due
to serious illness they must provide a medical
certificate and attend a rescheduled session.

Early submission

Students are encouraged to submit
work early. Students who
communicate with subject teachers
at least 3-5 days in advance of the
due date may request feedback for
the teacher prior to final submission.

Teachers will email parents and Homeroom Teacher
to acknowledge students early submission and
positive ATL skills

Misconduct or
Malpractice in
Examinations

Teachers will explicitly communicate
examination requirements and
expectations.

If a student is suspected of misconduct or
malpractice by the invigilators they will attend, with
their parents, a meeting with the Secondary
Principle and MYPC and the grade will not be
awarded for this assessment. Refer to the QA Sidra
Academic Integrity Practices and Protocols
document

2.6 Diploma Programme Practices
Assessment is used as a tool
for engagement in learning

Assessment is an essential learning process and supports the students self evaluation as a learner.
Student self assessment has been shown to improve self confidence and self motivation (Dweck 199).

Assessment is informed and
adapted by ascertaining
prior knowledge, using the
available data and through
observation of students.

Analyzing Assessment Data
A range of assessment data is analysed to inform teaching and learning.
Formative assessments
●
Summative assessments
●
ALIS CEM
●
IB moderated assessments
●
IB external assessments
●
PSAT
●
DPC and teachers;
are responsible to ensure the process of collecting, analyzing and utilizing student
●
assessment data (both internal and external), to inform curriculum planning, teaching and
learning and the reporting of attainment to parents.

Assessment is
collaboratively planned
with teaching teams and
co-constructed with
students

When possible formative tasks are co-constructed with other subject teachers and students.
Teachers may find collaborators in wider IBDP associations
Moderation of internal assessment
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Where possible (where there are more than one teacher per DP subject) key internal assessments
are moderated before feedback and reporting.
Where there is only one teacher per subject, moderation is sought with a colleague in a similar
subject or DPC. Final DP assessments, whether internal or externally marked, are moderated by
external IB examiners.
Assessment aligns with
programme objectives and
has clear and detailed
clarifications

DP assessments conform to the IB DP Assessment Procedures document published annually in
September for examinations in the following May. This details the rules and regulations, the
practices and protocols, to be used in the administration of the DP. QA Sidra administrators and
teachers employ and abide by these guidelines and requirements throughout the two-year
programme, as detailed in the “Responsibilities of…” sections.
Resources available for the creation of assessments include IBDP past paper questions and mark
schemes, and online tools such as ThinkIB, Questionbank and Kognity.
All components of the DP are addressed through the use of ManageBac for all subjects, TOK and the
Extended Essay included.

Student feedback is timely
and continuous

Teachers provide students with ongoing feedback. Feedback should aim to engage learners in
utilizing feedback to move their learning forward through a process of reflection and action.
Specifically questioning, posing alternatives or encouraging exploration of other perspectives can be
particularly helpful.
Teachers keep formal records of summative assessments on ManageBac as well as QA Sidra-specific
tracking held but the DP Coordinator.
Students are responsible for engaging in ongoing self-assessments of their own learning, reflection
upon their achievements and set goals for further development. Students should act upon the advice
of their teachers when given feedback on formatives, or with task planning. Students are expected
to undertake assessments with academic integrity, to comply with the QA Sidra Academic Integrity
Practices and Protocols and the PUE Academic Integrity policy, and to submit assessments by due
dates.

Development is
communicated in class,
every class and via
MB/Seesaw and QASidra
semester and yearly reports

ManageBac is used to set, instruct and record the results of all summative and most formative
assessments in the DP. Tasks should be marked out of raw scores (e.g. x/24 marks) and ManageBac
grade boundaries are set using recent DP Subject Report details (e.g. 62% = 6, 71% = 7). This allows
MB to calculate appropriate DP-equivalent grades from the teacher’s raw assessment scores.
Assessment tasks are posted on MB within 24 hours of explanation or presentation to students, but
ideally, they are posted beforehand.
Summative assessments must have at least one weeks’ notice between the teacher setting
●
and the student submitting or completing the task.
All assignments must be posted on MB and marks recorded on MB, whatever the medium
●
or product.
Assignments may require an upload in ManageBac or they may not, as appropriate.
●
Recording and Reporting of Assessment.
Feedback or grades are recorded in ManageBac within ten days of the due date.
DP teachers use IB mark schemes, grading boundaries and calculations to produce scores from 1-7 in
the six group subjects and A-E in ToK and the EE.
Grade descriptors are published by the IB in each subject guide and reviewed every five
●
years or so.
Grade boundaries are determined annually, after each May exam session, and published in
●
the subject reports. These are reviewed in October and used by subject teachers to
determine grades for summative assessments, report cards and transcripts.
Written comments address incomplete assignments
●
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Assessment tracking is recorded in a Google Team drive document that includes semester
results for all DP subjects at the end of each semester.
These are reviewed by the DP Coordinator and discussed with the student, parent and
●
guidance counsellor.
Interim and full report cards are generated in keeping with the whole-secondary school schedule
(QA Sidra yearly calendar) and protocol.
●

Departing or graduating students receive a transcript in addition to their report cards. This includes
all high school semester results from grades 9-10 inclusive. The may require the sharing of student
attainment data with other schools, colleges, universities and recruitment agencies.
School administrators and counsellors are responsible for conducting these procedures in
●
a professional and ethical manner.
Parents:
are responsible for reading the four written reports that go home yearly. (dates for these are posted
in the whole school calendar) Parents are encouraged to reach out to teachers for clarification if
needed. Parents are given opportunities to meet for parent-teacher conferences: formally twice a
year and at other times as needs arise.

2.7 Examinations
Semester, mock and IB examinations
These assess the student’s cumulative content knowledge and skills at regular intervals through the two-year DP. (i.e. Not just the current
semester, but all course content up to that point.)
The exams become increasingly like the IB finals at each iteration.
Grade 11

Grade 12

For the formal mock or practice
examinations the IB’s rules and regulations
are followed. Indeed, a reason for these
mock exams is for students to experience
and practise IB examination procedures
and requirements.
For in-class tests students work alone and
in silence.

For final DP examinations in May the IB’s
Conduct of Examinations are strictly
adhered to. Students, teachers and parents
are informed of these through the
distribution of appropriate documentation,
displays and presentations. These practices
are subject to random inspection by the IB.

G11 end of Semester 1, December, in class,
using IB-like questions although not
necessarily in IB-format exam papers.
End G11, May, special collapsed exam
schedule, one week, using
subject-appropriate exam structure,
questions and layout. These exams could
utilise modified past-papers, or online
question generators, but they must be in a
format and of a type used by the IB in
finals, and of a type that students have
already experienced in class. There should
be no surprises in exam duration, format,
question type or expectations.

G12 January, full mocks over seven days,
half a day per subject, with a special exam
schedule, using subject-appropriate exam
structure, questions and layout. As above,
these exams could utilise modified
past-papers, or online question generators,
but they must be in a format and of a type
used by the IB in finals, and of a type that
students have already experienced in class.
There should be no surprises in exam
duration, format, question type or
expectations.

All
Misconduct or Malpractice in Examinations
Refer to the QA Sidra Academic Integrity
Practices and Protocols document
Graduation Requirements
The QA Sidra High School Diploma, as
agreed by the Qatar MoE and Council of
International Schools (CIS)/ New England
Association of Schools and Colleges
(NEASC) , is noted in the Qatar Academy
Sidra Graduation Requirements
document.
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2.8 QA Sidra Assessment Academic integrity expectations
For further details please refer to- Academic Integrity Practices and Protocols
For class and homework assessments the
guidelines and procedures of Academic
Integrity are followed.

The focus in the DP is on encouraging
students to complete tasks while informing
them of the consequences of failing to
complete them, rather than on methods
designed to ensure their completion.

Submission of Assessments / Deadlines

Internal Assessment due dates are hard
dates and published well in advance on the
DP Assessment Calendar.
Failure to complete these assessments on
time could jeopardize a student’s progress
within and up to the final awards granted
by the Consequences include the student
changing from HL to SL classes, a student
moving out of the full DP and/or dropping
specific subject classes.

The ultimate consequence of non
submission could be an N (no grade
awarded) on the student’s certificate of
results, the failure to attain the full IB
Diploma, or even to graduate from QA
Sidra.
Appeals
Students may appeal for a grade awarded.
All appeals must be made within three
school days of the work being returned to
the student. In the first instance the
student should discuss the matter with the
teacher concerned. If the student is not
satisfied with the decision, they may
discuss this concern with the DP
Coordinator to have the piece reviewed
again. The Coordinator will arbitrate
toward a resolution between the teacher
and the student.

Reporting and Predicted Grades
Predicted grades
These are determined for universities and colleges in October of
G12, and for the IB in March of G12.

The DPC publishes guidelines for teachers and students on the
determination and sharing of these predicted grades

Document Review
This document is reviewed and updated annually by the QAS Learning and Teaching Council and endorsed by QAS Principles’
Council.

Appendices
Appendix 1

Standardised Assessments used at QA Sidra
Standardized assessments are administered and scored in a consistent manner and used to inform modifications and
accommodations, as determined by IB processes.
WIDA MODEL (Measure of Developing English Language) assesses listening, speaking, reading, writing. It is a series of English
language proficiency assessments for Kindergarten through Grade 12. Measures of Academic Progress (MAP) testing at QA Sidra
is used to measure students’ learning/growth over time in the areas of Math, Language Usage and Reading. The MAP data is used
for informing teaching and learning, supporting differentiation practices as well as helping students to set goals for themselves.
MAP assessments at QA Sidra are given in Grades 2 through Grade 10.
Reading Progress with Meaning (PM) Benchmark assessments are used to explicitly assess students' instructional and
independent reading levels. PM Benchmark assessments are given from KG through Grade 5.
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AIMSweb Math Computation probes are used to monitor basic math computation skills growth as well as to inform teaching and
learning.
PSAT (Preliminary SAT/National Merit Scholarship Qualifying Test) is the practice assessment for the SAT. This assessment gives
students an opportunity to better prepare for the final exam.
SAT (National Merit Scholarship Qualifying Test) The SAT is a standardized test widely used for college admissions in the United
States. The students independently register and pay for the SAT Test with assistance from the College Counselor when needed.
TALA Arabic assessment. TALA provides a standards-based measure of Arabic reading and writing proficiency of children who are
mother-tongue speakers of Arabic.
Mubakkir Arabic Early Reading Assessment measures literacy development in Arabic language learners and is used to determine
how early readers are performing on critical pre-literacy and early literacy skills.
ALIS CEM is an online adaptive cognitive ability assessment, used at the start of the DP (grade 11) to help determine target grades.
The results of these assessments give students and teachers an indication of attainable future grades based on aptitude.
Standardized Assessments
KG-Grade 1
Reading PM Benchmark
Beginning in KG in the
winter and spring. These
assessments are given a
minimum of 2 times a year
(January and May) in KG and
3 times in Grade 1 (October,
January and May)

Grade 2-5
MAP testing is carried out
in the fall, winter and
spring for Grades 2-5.
Grade 2 take the Reading
and Math tests while
Grade 3-5 take the
Reading, Language Usage
and Math.
Reading PM Benchmark
Grades 2 - 5. These
assessments are given a
minimum of 3 times a year
(October, January and
May).
AIMSWEB MATHS
CONCEPTS AND
APPLICATIONS
Grades 3 - 5 as needed.
Mubakkir is given in
grades KG - Grade 5 twice
a year in the Fall and
Spring.

Grade 6-10
Internal assessments are
assessments that form part
of the final IB summative
assessment requirement,
that are initially graded by
school teachers, and a
sample is submitted to the
IB for moderation. Final
marks are reported to the
school and students in
August each year. Given in
Grade 10 only.
External assessments are
examinations that are
assessed and graded by
examiners outside of the
school and appointed by the
IB. Final marks are
reported to the school and
students in August. Given in
Grade 10 only.
MAP testing is carried out
in the fall for Grades 6-10
and in the Spring for
Grades 6-9. Three MAP
tests are given; Reading,
Language Usage, Math.
AIMSWEB MATHS
CONCEPTS AND
APPLICATIONS
Are given on a needs basis
PSAT is offered in March
for Grade 10

Grade 11-12
Internal assessments are
assessments that form
part of the final IB
summative assessment
requirement, that are
initially graded by school
teachers, and a sample is
submitted to the IB for
moderation. Final marks
are reported to the school
and students after
graduation. Given in Grade
11 & 12
External assessments are
either examinations or
coursework that is
assessed and graded by
examiners outside of the
school and appointed by
the IB. Final marks are
reported to the school and
students after graduation.
Given in Grade 11 & 12
ALIS CEM is given in
Grade 11 and provides a
target grade for students
based on their aptitude.
PSAT is offered in October
for Grade 11.
SAT - students register
and pay for this
assessment on their own.

TALA is an Arabic
Language Arts Assessment
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given in Grade 6. (looking to
test in grades 7, 8 and 10)

Appendix 2
Yearly data recording timeline.
Assessment data is recorded continuously to give a formative picture of the learner’s progress and attainment.
Standardized assessment data is also recorded formally at three points throughout the year to inform assessment analysis at a
school-wide level. School-wide data collection timelines are as follows:
September
Fall MAP testing Grades2-20
○
AIMS web fluency
○
PM Benchmark testing
○
WIDA
○
January
Winter MAP testing G2-5 )
○
AIMS web fluency (as needed)
○
PM Benchmark testing
○
May
Spring MAP testing G2-9
○
AIMS web fluency (as needed)
○
PM Benchmark testing
○
Appendix 3
The IB MYP Grading Scale and Descriptors For reporting are as follows:
7: Produces high-quality, frequently innovative work. Communicates comprehensive, nuanced understanding of concepts and
contexts. Consistently demonstrates sophisticated critical and creative thinking. Frequently transfers knowledge and skills with
independence and expertise in a variety of complex classroom and real-world situations.
6: Produces high-quality, occasionally innovative work. Communicates extensive understanding of concepts and contexts.
Demonstrates critical and creative thinking, frequently with sophistication. Uses knowledge and skills in familiar and unfamiliar
classroom and real-world situations, often with independence
5: Produces generally high-quality work. Communicates secure understanding of concepts and contexts. Demonstrates critical
and creative thinking, sometimes with sophistication. Uses knowledge and skills in familiar classroom and real-world situations,
and, with support, some unfamiliar real-world situations.
4: Produces good quality work. Communicates a basic understanding of most concepts and contexts with few misunderstandings
and minor gaps. Often demonstrates basic critical and creative thinking. Uses knowledge and skills with some flexibility in familiar
classroom situations, but requires support in unfamiliar situations.
3: Produces work of acceptable quality. Communicates a basic understanding of many concepts and contexts, with occasionally
significant misunderstandings or gaps. Begins to demonstrate some basic critical and creative thinking. Is often inflexible in the
use of knowledge and skills, requiring support even in familiar classroom situations
2: Produces work of limited quality. Expresses misunderstandings or significant gaps in understanding for many concepts and
contexts. Infrequently demonstrates critical or creative thinking. Generally inflexible in the use of knowledge and skills,
infrequently applying knowledge and skills.
1: Produces work of very limited quality. Conveys many significant misunderstandings or lacks understanding of most concepts
and skills. Very rarely demonstrates critical or creative thinking. Very inflexible, rarely using knowledge or skills.
(Grades 2 and 1 are failing grades on QA Sidra transcripts)

Definition of Terms
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Best-Fit Judgement - A best-fit judgement for reporting means that the final judgement of a student’s level of achievement takes
into consideration the following principles.
Judgements will:
Be made on the student’s most consistently demonstrated performance.
●
Be drawn from all the assessment information available.
●
Take into consideration the formative or summative nature of the assessment task.
●
Take into consideration the timing of the assessment tasks within a unit of learning and over the course of the year.
●
Taking into consideration outliers e.g. one isolated extremely high or low grade may not be indicative of a student’s
●
overall ability.
IB-validated assessments - External assessments distributed by the IB and administered by the school
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